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GSRC Mental Model
v. 1

Initial guidance Outcome 

Understand that 
students who drop in the upper 
levels are often personal, not 
academic issues.

[67]

Review reading and study skills 
with troubled students.

[68]

Determine if the 
students troubles are related 
to academic behaviors, or 
something else.

[69]

Judge progress each session 
towards graduation.

[70]

Determine the cause of the 
struggle: time-management, 
diagnosis (ADHD, depression, 
etc), fi nancial, work-school 
balance, “life issues”

[71]

Listen for red-fl ags: Pregnancy, 
parental issues, loss of fi nancial 
aid, roomate.  

[72]

Work to fi nd themes with 
troubled students. 

[73]

Capture the nature of the 
student needs to meet 
academic success.

[74]

Look at college and 
university requirements 
progress, hours and academic 
performance.

[75]

Look at attendence.

[76]

Look to see if they bought 
books early enough to ensure 
they get books.

[77]

Review their time-management 
practices with them.

[78]

Find cause of poor performance

Observing

Look at the specifi c course 
that student has taken to 
see their progress toward 
graduation.

[21]

Assess odds of student “mak-
ing it” based on GPA.

[22]

Assess odds of student getting 
into higher level program based 
on hours and GPA.

[23]

Calculate GPA of transfer work.

[24]

Compare student performance 
to standards and map 
those to advising sheets to 
explain what to do.

[25]

Compare past few terms GPA 
to determine recent academic 
performance.

[26]

Explore other areas like 
dramatic drops in GPA to 
see if something besides 
grades is an issue.

[27]

Compare raw GPA, with 
o�  cial GPA, past and 
present GPA performance to 
understand if the student is at 
present at risk.

[28]

Look at transcript of all 
grades to get a sense of past 
performance.

[29]

Review if the student is 
making progress toward: upper 
division, limited admissions, 
and/or toward a degree in 
choosen major.

[30]

Look at total hours completed

[31]

Look at upper grad credits

[32]

Print uno�  cial transcript 
to calculate uno�  -
cial transcript.

[33]

Find the “source of truth” 
on a student’s performance 
using many di� erent 
systems and views.

[34]

Assessing specifi c risk factors for a specifi c student

Identify students that are immi-
nent academic probation

[110]

Get notifi ed if a student is 
doing poorly and is getting 
“trapped” in a degree path 
due to the specifi c course 
within that degree path not 
transfering out.

[111]

Learn about a student that is 
headed toward getting stuck 
earlier to get them into another 
major quickly.

[112]

Learn about a student 
that is headed for a limited 
admissions upper program 
that we know are not go-
ing to make it.  

[113]

Judge the volume of students 
seeking limited acceptance.  
Evaluate that pool for who 
are likely, on the bubble, 
or not likely.

[114]

Look for “early warning signs” 
of freshmen in trouble.

[115]

Be aware that 2 term GPAs 
below 2.0 (is grounds 
for dismissal)

[116]

Look at a pool of students for risk

Ask the o�  ce of the registrar 
to put an advising hold on the 
student to force the student to 
visit an advisor

[51]

Have a conversation over 
text message with student to 
try and get time to phone or 
meet in person.

[52]

Send a student on probation an 
advising form.

[53]

Meet with student before 
each semester

[54]

Meet with students at the end 
of the semester

[55]

Send out advising form when 
we learn about a problem 
with a student, which is 
usually too late.

[56]

Schedule appointments with 
students for advising.

[57]

Separate advising approaches 
for initial enrollment, transfer 
with only a few credits, and 
undeclared majors.

[57b]

Put hold on student to 
force advising before 
registration.

[58]

Meet with a student 
every half hour from 8 to 4:30.  
Back to back.

[59]

Create permits to register 
without academic holds.

[60]

Select a group of students 
based on low GPA and task 
the advisors to reach out to 
those students.

[61]

Direct outreach

Get the student in to seek help.

[95]

Encourage student to meet 
with advisor.

[96]

Indirect outreach

Understand that it is easier 
to use intern and a book for 
appointments rather than 
a computer.

[203]

Review student forms when 
students come in to get a sense 
of who they are.

[204]

Work to get students in earlier 
than end of the term.

[205]

Understand that students often 
call in to schedule appoint-
ments with advisors.

[206]

Students seeking help

Assign specifi c groups 
of students by major or 
career stages (aka how many 
credits or semesters they have 
completed)

[191]

Assign specifi c students 
to an advisor, or groups of 
advisors, for their entire 
career at school

[192]

Assign a mentor within a major 
that is both an acad. advisor 
and a curriculum mentor for 
the duration of the student’s 
college career (e.g. performan-
ing arts accepting a student in 
to their “studio”) [193]

Don’t force advising because 
we don’t have the sta� .

[194]

Lower the student to 
advisor ratio.

[195]

School assigning advisor

Allow students to select 
fi rst available advisor, if needed.

[207]

Allow students to stick with one 
advisor for their career, if the 
advisor is available.

[208]

Understand gender-related 
advisor preference.

[209]

Understand advisor-
student familiarity advisor 
preference.

[210]

Student self-assigning 
to advisor

Review placement exam score

[1]

Review high school transcript

[2]

Review standardized test score

[3]

Review all past 
student performance to assess 
where they fall

[4]

Identify a student that is 
capable to handle the “ideal” 
path to an degree

[5]

Calculate transfer and 
university work, together.

[10]

Map the transfer class 
to the course on the 
degree path. 

[7]

Note exceptions for 
classes that do not transfer to 
degree path.

[8]

Review transfer GPA.

[9]

Assess skills and past 
performance to gauge 
major success.

[11]

Conduct criminal 
background check.

[12]

Review the qualifi cations to 
apply for some majors.

[16]

Assess developmental 
needs: math, English, etc, 
from transcript and ACT scores.

[17]

Decode the transcript 
(if needed)

[19]

Look to see if housing is 
already settled

[20]

Assessing incoming students

Immediately identify a 
student that is developmental/
remedial, and focus 
on them fi rst. 

[35] 

Find ways to concuil 
students who may not have 
1-2 semesters already 
which is harder.

[36]

Attend orientation day to do 
one-on-one advising sessions 
with a group of predefi ne 
list of students

[37]

Determine the approach 
to take with the student 
depending on the performance, 
interests, and college 
experience

[38]

Di� erentiate between transfer 
and freshmen which are 
handled di� erently.

[39]

Spend as much time as needed 
in sessions based on college, 
major and/or severity of 
student issues.

[40]

Decide when to start the 
academic portion of the major 
selection conversation.  Could 
be by experience at the college, 
academic performance, or self-
selected students.[41]

Allow transfers to acclimate to 
the university.

[42]

Find ways to work with athletes 
who have added obligations 
to their sport.

[43]

Find ways to handle 
majors with heavier transfer 
enrollments, which alters 
advising balance.

[44]

Change the advising approach 
for a declared student.

[45]

Defi ne approach we are 
going to take with the 
student based on review of the 
student records and context 
of the student.

[46]

Advise freshmen in a 
more prescriptive and 
rapid fi re way.

[47]

Separate freshmen, 
re-entering undergrads, and 
transfer students.  Each is 
handled di� erently during 
orientation.

[48]

Focus on specifi c segments 
over other segments like 
freshmen or transfers.

[49]

Refer the student to support 
services if academic drop 
is due to fi nancial or 
social issues.

[50]

Determing approach to take with student

Share with student the 
“folder” of stu�  to illustrate 
points of council.

[121]

Mangage the emotional 
fall-out the student has when 
switching majors to something 
that does not have the cache of 
their original major.

[122]

Use a number of GPA calcula-
tions to show how it might be 
mathematically impossible to 
graduate on current major path 
for “cli� hanger” students.

[123]

Perform calculations to 
projected graduation 
date, or extension of time 
mostly to show the student 
the fi nancial impact of poor 
performance.

[124]

“Make it real” for the student.  
Make them understand their 
performance.

[125]

Set expectations about a tough 
road ahead for a major they 
select when our evaluation of 
their past performance indicate 
they may struggle or fail.

[126]

Combine calculations of GPA, 
steps, and plan to try to make it 
real for the student.

[127]

Show students the calculations 
and paths on paper.

[128]

Calculate GPA of pre-
requisite GPA.

[129]

Overcome the students denial 
in underperforming.

[130]

Overcoming students denial of 
poor performance

Plan 3 terms out to to try and 
get a student that is o� -path or 
remedial back on path

[131]

Create academic rehab for 
transfers with 2.0 or below.

[132]

Create a piece by piece plan 
to “right the ship” for those 
students failing.

[133]

Share with the student the 
full plan.  Explain the theme 
of each step.

[134]

Intensely focus on the fi rst step 
of the “recovery plan”.

[135]

Planning 
academic re-hab

Have a frank conversation 
with students who are o�  
path, especially those several 
semesters deep. Actively direct 
them to other majors.

[79]

Recommend to student the 
change of major.

[80]

Review how the students 
current performance and class 
work will meet alternative 
major degree paths.

[81]

Investigate other student inter-
ests to connect the student to 
alternative majors.

[82]

Compare degree path 
classes to see which 
alternative majors the student 
might consider.

[83]

Assess the specifi c course 
work that is giving the 
student trouble and consider 
alternative majors that do not 
have that course work, but in 
the same vein of the current 
major, or are in the interest of 
the student. 84]

Calculate GPA for a specifi c 
set of classes over a specifi c 
time to gauge how they are 
performing in di� erent class 
spaces. Use this information 
to fi nd alternative paths for the 
student. [85]

Work to get rid of the percep-
tion that some schools send 
their “rejects” to other schools 
due to common patterns in 
major changes.

[86]

Find alternatives with the fi eld 
where the student can leverage 
existing credits.

[87]

Use personality traits and 
interests to fi nd new majors for 
struggling students.

[88]

Loosen the grip on 
unrealistic majors for 
struggling students.

[89]

O� er the student “what 
ifs” to encourage alterna-
tive majors.

[90]

Discuss and plan for 
“plan b” if the student can 
not make it into limited 
acceptance major.

[91]

Approach the student to 
consider their “plan b”, starting 
with the least likely where 
entry into limited access 
majors is unlikely.

[92]

Decide if discouraging a strug-
gling student from the a major 
is in the student and/or the 
institutions best interest.

[93]

Finding a new major for the student

Understand the rules for 
automatic dismissal.

[62]

Review a student with 
consecutive semesters 
below GPA threshold 
for dismissal.

[63]

Understand dismissed 
students can appeal.

[64]

Require direct conversation to 
dismiss students.

[65]

Meet with the 
committee to review a 
potential dismissal.

[66]

Dismissing students

Understand that fi nancial 
realization at some point in 
their career will motivate a 
student to get-out of school as 
quickly as possible.  

[196]

Understand that if they 
leave business the student 
typically go to Corporate 
Communication.

[197]

Learn patterns for major 
changes. Know that when 
students are in trouble, they 
talk among themselves to 
fi nd a major that is related 
to their major/interest that 
is easier.[198]

Realize that some students hit 
a threshold where they need to 
“Get out now”.

[200]

Know that often students want 
to switch to a major that will get 
them out as quickly as possible.

[201]

Understand that some 
students just change majors 
without the advisors having to 
do anything.

[199]

Know that if in nursing, they 
gravitate toward public health 
due to similarity to nursing 
interested and not restricted 
admissions.

[202]

Student self-selects new major

Conduct graduation 
checks in April.

[136]

Reach out to provost for excep-
tions if we make mistake to 
ensure May graduation.

[137]

Prepare for graduation

Track student record in 
non-scanned ways in case they 
switch to another school with a 
major change

[117]

Pass folder of stu�  to delcared 
major college.

[118]

Color code folder of stu�  to 
major of student.

[119]

Use color-coding to indicate 
student academic status.

[120]

Managing student 
records

Wipe records of dimissed stu-
dents and meet with students 
who are reinstated.

[187]

Keep records on students 5 
years after graduation.  Largely 
to protect the university.

[188]

Retain information not kept by 
the registrar.

[189]

Keep folder of all advis-
ing sessions.

[190]

Records storage

On going guidance

Assess if the student is ready to 
take the “typically challenging” 
courses (aka Calculus)

[169]

Get the student in the 
challenging coures as soon as 
the student demostrates their 
ability to handle it.

[170]

Be aware that placing a 
student in a remedial path, 
automatically reduces their 
chance of a degree by 50% due 
to the additional time they will 
need and the fi nancial burden 
that extra time has. [171]

Add remedial classes to the 
ideal path as needed.  It is on a 
student by student bases, but 
there are clear patterns.

[172]

Create recommended schedule 
based on past performance, 
and future requirements, and 
availability of classes.

[173]

Understand that there are 
a series of classes we know 
students are going to have 
trouble with. 

[174]

Get the student to complete 
as many general education 
requirements by end of 
secord year.

[175]

Get student to complete 
key degree path courses 
before 2nd year with specifi c 
grade targets.

[176]

Focus intensely on the fi rst 2 
years.  Once they get into the 
upper level, generally they are 
going to make it.

[177]

Ease students into technical 
degrees. Hold the tough 
courses until later terms within 
the fi rst 2 years.

[179]

Associate degree is map to 
all general education courses 
work complete.

[180]

Get the student declared by 
XYZ credits.

[181]

Ensure that students who are 
going to graduate school are 
set up for admissions.

[185]

Provide ongoing tactical guidance

Prepare the “folder” of stu�  for 
an advising session

[6]

Prepare for advising session by 
comparing di� erent sources of 
student records.

[13]

Prepare for orientation which 
takes longer.

[14]

Gather even more records on 
transfer students.

[15]

Assemble packet for each 
student to take with/use during 
orientations.

[18]

Assembling materials

Encourage the student to 
cultivate multiple options, 
and plan an initial course 
registration accordingly.

[148]

Planning initial coursework

Identify coures in degree 
paths that are known to be 
challenging.

[168]

Get student into math quickly. 
This is a litmus test.

[178]

Guide the student through 
class and professor selection 
based on anecdotal knowledge 
about class or professor.  
Are they a good fi t for 
this student?

[182]

Recommend a set of classes 
that have to be taken within 
fi rst 2 years.

[183]

Encourage freshmen to explore 
all options, but set the fi rst 
semester schedule to leave 
all doors open.

[186]

Investigate the students 
interests and motivations.

[138]

Work with student to 
understand strengths 
and interests.

[145]

Conduct personality test 
and map result to di� er-
ent majors.

[154]

Work through a worksheet 
on skills to analyze likely 
successful majors.

[160]

Assess interest and loosely 
set expectations for fi rst time 
freshmen. They don’t have any 
experience so any thing more is 
a waste until they get a taste of 
college life. [164]

Share mapping of 
strengths and interests 
with student to help them 
consider options

[147]

Have several conversations 
with undirected students 
about interests to translate 
from interest in careers 
to a major.

[184]

Explore student interests

Meet the student for the 
very fi rst time

[143]

Work to council freshman who 
have not experienced college 
yet, nor do they have a clue 
about the expectations of 
college work or their potential 
challenging course work for a 
choosen career path. [14]

Group students within same 
major in same housing.

[152]

Sponsor events to 
connect student with business 
people in specifi c industries 
to understand the career path 
and related majors.

[153]

Adjust consulting to be even 
more direct for degrees with 
more strict curriculum for 
transfer students.

[159]

Pour a lot in to sessions 
because we may not see that 
student again.

[161]

Overcome lack of contact 
early with the student that is 
deemed in trouble.

[162]

Hold one on one 
interviews to determine true 
intended major.

[163]

Prevent losing students during 
orientation due to lack of man-
power during advising.

[166]

Logistics

Council a new student on 
the requirements of choosen 
degree path.

[139]

Plant the seed for 
the new student to 
cultivate a “plan b”.

[140]

Suggest ad-
ditional degree paths related 
to the choosen degree path, or 
their interests.

[141]

Work to educate a new 
student on the requirements 
and expectations. This is 
hard because they have not 
experienced college yet.  

[142]

Share with the student “We 
want you to graduation in a 
timely manner.”

[144]

Map strengths and 
interests to majors.

[146]

Encourage the students 
to talk to alumni of the 
choosen major.

[150]

Have a “feeling 
sessions” vs academic one 
for freshmen.

[155]

Understand that until the 
student experiences college, 
the impression is “Who are 
you? You only know me from 
a test score.”

[156]

Describe the range of careers 
related to major.

[157]

Fine tune consulting to be 
more direct for degrees with 
more strict curriculum.

[158]

“Shock a student with the 
obvious” is sometimes the best 
way to get their attention.  “You 
will need a lot of math if you 
want to be a math-ED.”

[165]

Look to help ease the 
transition to college through 
feeling of connecting with 
other students, professors, 
groups within major, interests 
like music, etc.

[167]

Build a relationship with 
the student to get a likes 
and interests.

[151]

Strategic guidance

Action or Task

Key insight

Concept tower

Focus for this product

LEGEND

Hold intense advising sessions 
or workshops for a specifi c 
GPA-level drop.

[97]

Advise a “stuck student” if they 
have the credits, but not the 
GPA to graduate.

[98]

Advise a student they can 
only repeat some courses once.

[99]

Hold workshops/
intense advising sessions for 
underperforming students with 
discussions with upper level 
students and alumni.

[100]

Warn student below a certain 
GPA threshold.

[101]

Advise students that trouble 
is related to attendance and 
time-management.

[102]

Have an actual academic 
conversation with students 
older than freshmen.

[103]

O� er options for support 
if student selects a major 
path that it appears they will 
struggle based on past 
performance.

[104]

Try to help the student not 
feel like they have lost time at 
the university.

[105]

Have “frank” conversation: 
“Can you manage all of XYZ?” 
And the paint a clear picture 
of the possible impact to 
academic performance.

[106]

Prepare for heavy advising 
months like July.

[107]

Track underperforming 
students through intense 
advising process.

[108]

Review past performance and 
if the trend is positive paint a 
picture for encouragement. If 
not paint a clear picture.

[109]

Intense focus on coaching the student to perform

Plant seed for “plan B” 
or alternative majors, if 
trending poorly.

[94]

Mental space

Outreach

Assigning is the initial process of pairing student and advisors. It may be 
done automatically or through manual selection and can be changed over 
the course of a student’s career.

Initial assessing is the process of looking at a student tyically 
through their records as advisors have not yet met a student face-
to-face and the student does not have a university record. This is 
only for entering students.

This is the process of interacting and assisting students when they fi rst 
enter the university. They may be incoming freshmen or transfers but it is 
setting the student up for their early course work.

Outreach involves interacting with the students once they have started 
their coursework. They may be moving towards getting o�  path. They 
may not yet be o� -path but they could be on their way towards it.

A student may be starting towards o� -path or the advisor is interested in 
seeing if this student is prone to going o� -path. 

These include ways and methods for providing real assistance such as 
helping the student learn to manage their time and ensuring the students 
can meet with their advisors when and if they have problems. 

This area addresses the mental aspects of a student who has gone 
o� -path. How can an advisor “get inside the student’s head” and help 
them realize they have a problem.

This is taking action to get the student back on path. This may include 
remedial coursework, counseling sessions and tutoring, or directly 
re-planning the student’s course work. 

This is the fi nal outcome for the student - either they succeed and 
graduate or get dismissed if they do not make it. It may also include 
withdrawing from the university altogether.

These  are administrative tasks that are not directly related 
to student success markers but were shared by advisors as 
desirable actions/issues.

Denotes V1 feature areas

Assigning Initial
Assessing

Initial 
Guidance

Outreach Observing On going 
Guidance

Intervening Planning corrective 
action

Outcome Admin

Early Student Interaction Continued Student Interaction Corrective Student Interaction Misc. functions

School assigning 
an advisor to the 
student

Assessing 
incoming 
students

Determing approach 
to take with student

Look at a pool 
of students for 
risk

Provide ongoing 
tactical guidance

Overcoming students 
denial of poor 
performance

Intense focus on 
coaching the 
student to perform

Find cause
of poor 
performance

Planning 
academic re-hab

Finding a new 
major for the 
student

Assessing speci�c 
risk factors for a 
speci�c student

Direct 
outreach

Explore student 
interests

Strategic 
guidance

SEE

SEE

SEE SEE

SEE

Value: User is able
to easily see who 
they are assisting

Value: User is able
to know potential
risky students as
early as possible

Value: User is able to tailor
their session and advice
to a speci�c type of student

Value: User is able to 
help student select a 
major that might be a
better �t

Value: User is able
to provide a “full 
picture” to the 
student

Value: User is 
able to contact 
the student
easily and 
e�ciently

Value: User is able
to see trends across
years of students
to predict potential
issues

Value: User is able
to provide a very 
targeted outreach

Value: User is able
provide “continued
customized” advice
and assistance

Value: User is able
to use actual data in
order to “make it real”
to a student who 
may need further 
evidence

Value: User is able to 
understand the “full
picture” of what may be 
contributing to poor
performance

Value: User is able
to provide very targeted
advice that is the best
�t for the student instead
of “one size �ts all”

Value: User is able
to provide solutions that
best �t the student’s
current standing and
completion

Value: User is able
to explore many 
possibilities including
paths the student
may not have considered

Assigning is the initial 
process of pairing 
student and advisors. 
It may be done auto-
matically or through 
manual selection and 
can be changed over
the course of a
student's career.

Initial assessing is the process of 
looking at a student tyically through
their records as advisors have not 
yet met a student face-to-face and
the student does not have a 
university record. This is only for 
entering students.

Initial Guidance is the process of interacting and assisting students when they �rst
enter the university. They may be incoming freshmen or transfers but it is
setting the student up for their early course work.

Outreach involves interacting with the 
students once they have started their 
coursework. They may be moving towards 
getting o� path. They may not yet be 
o�-path but they could be on their way 
towards it.

Observing entails watching a student who 
may be starting towards o�-path or the 
advisor is interested in seeing if this student 
is prone to going o�-path if they have 
problems.

On-going guidance 
include ways and 
methods for providing 
real assistance such as
helping the student learn 
to manage their time and 
ensuring the students
can meet with their 
advisors when and if they 
have problems.

Intervening addresses the mental 
aspects of a student who has gone 
o�path. How can an advisor "get 
inside the student's head" and help 
them realize they have a problem.

Planning corrective action is taking action to get the student back on path. 
This may include remedial coursework, counseling sessions and tutoring, or 
directly replanning the student's course work.

Outcome is the �nal 
outcome for the 
student - either 
they succeed and 
graduate or get 
dismissed if they do 
not make it. It may 
also include with-
drawing from the 
university altogether.

Other functions, 
administrative in 
nature

Contextualize the student’s current state / information

Present relevant advice / solution(s) that sets the student up 
to succeed whether it’s academic, career, etc.

Minimize the “noise” (aka show me only what I need to see)

MAIN THEMES

Prioritize possible solution paths

Brainstorm beyond ideas presented

Roadmap possible application enhancements
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